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From the Principal
I am pleased to present the Yuluma Primary School
(YPS) Annual Report for 2016, the second year of
our Independent Public School Status. This year saw
continued learning in relation to the School Board’s
role in developing the school and the steady building
of real connection with the parent body and the wider
community.
May I take this opportunity to thank our Deputy Mrs
Barnes and all staff, including support and ancillary
staff for the changes we have accomplished over the
last 12 months. The improved behaviour of students,
the academic progress and achievement of students
and the culture of the supportive community, is a
collaborative effort. The support from our School
Board and the P&C has been highly appreciated.
The curriculum program across all spheres of
learning has been progressively and collaboratively
planned to target student learning, both for individual
and group needs. Specific outcomes of longitudinal
success showed positive progress and achievement
in most NAPLAN areas, across years (3 & 5)
however, smaller cohorts have reinforced the need
for focussed targeting of achievement programs if we
are to see maximum gain. More comment will be
made later in this document.
The virtues and values program with its many
components supported students across the school.
Sustainability programs were more readily apparent
at the classroom level. The Community Garden
continued to grow and was complemented by various
class projects throughout the year. Steady
improvements in behaviour were evident as the
Positive Behaviour Strategy was implemented and
staff consistency in responding to behaviour in
positive terms took on more proactive approaches.

Our Japanese Languages program was introduced
across all classes P-6 well ahead of the School
Curriculum and Standards Authority timeline. The
program continues to make steady cultural links with
Japanese students in Japan, with visitors to Yuluma
almost an annual event.
Yuluma’s strength in the Arts, both visual and musical
performance was evident in the day to day programs
within classes as well as the excursions and outside
the school presentations. Specialist teachers in these
areas promoted student growth and expertise.
Various interschool, district and community
competitions had increased participation and an
improved competitive edge. This included the growth
of weekend netball, basketball and Commonwealth
funded Community Sport after school. Running Club
participation levels continued to grow and the school
Physical Education weekly program had increased
support across the school.
Edu-dance performances again resulted in strong
parent turnout along with the outstanding Harmony
Day Luncheon and Faction Sports Carnival that
made use of timed gate technologies. Twice per term
major assemblies continued to attract large parent
support and contributed to the positive community
vibe.
The P&C continued to strongly support the school in
ICT through lease payments, book club, fund raising,
community building (movie night, election days stalls)
and the uniform shop.
The School Board had some turnover of membership
and had an increased focus of work thorough the
Delivery and Performance Agreement and the School
Business Plan.
Staffing and Financial goals were met the schools
role in managing the NMERO PEAC Administration
continued to work toward policy requirements and
financial accountability.
The year contained a number disruptive elements
however, overall Yuluma Primary School students,
staff and parents have worked well building a
stronger, more resilient and knowledgeable
community, Learning and Growing Together. I
commend the school and the results amplified in this
report.
Kim Pitts-Hill
Principal
March 2016

The school camp took a significant step up with a
highly successful 3 day 2 night Rottnest experience
with day excursions out into the great outdoors.
Student Leadership programs were boosted with a
leadership conference early in the year, designated
tasks and challenges for student leaders and
complemented by end of year graduation ceremonies
and Swimming Pool excursion at the end of the year.
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A. ACCOUNTABILITY FRAMEWORK
REQUIREMENTS

The catchment area is the suburb of Innaloo with its
diverse cultural and socio-economic background that
enriches the student base.
Programs

Our Purpose Statement + Ethos Statement
Our Beliefs – “Achieving Together”
The purpose of YPS is to:
Promote the intellectual, social, emotional and
physical development of the students at the school to
prepare them for the opportunities and experiences
of their future life.
At YPS we believe learning occurs best within a
school where:
 Enjoyment & stimulation occurs and students are
valued and have an opportunity to learn in a safe,
secure and cooperative environment.
 Inclusivity is evident and learning opportunities
that are provided are relevant to the learner’s
developmental needs as well as their cultural
background.
 Students are motivated, reflect on and take
responsibility for their learning.
 Prior learning is recognised and built on in a
challenging environment.
 The important concept of “Parents as Partners” is
embedded as a basis for building strong teacherstudent-parent relationships.
 Programs provided are meaningful, resourced to
maximise learning potential and are the basis for
future growth.
 Shared core values are evident.
 Staff members are happy to be at the school and
are valued by parents, students, the community
and Department of Education (DoE).
School / Community Profile
Yuluma Primary School was the result of the
amalgamation of Birralee PS and North Innaloo PS in
1996. Consequently, the school is located within the
original park-like setting with many shaded and
grassed areas complemented by paved walkways
and gardens. The school was re-named Yuluma to
reflect the Aboriginal heritage in the area and was
officially opened in October, 1997.
The accommodation space of 19 rooms includes
specialist art, music, education support and
Japanese as well as library, chaplaincy/breakfast
club, community room staff offices and classrooms. A
versatile Under Cover Area, canteen and hard court
area complement the facility for the education of
students. Informal community use of the grassed
areas and hard courts, supports shared ownership of
the facility. An After Hours childcare service is
provided by OSH Club on the site for before and after
school care during term.
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Curriculum provision in all four Phase 1 Australian
Curriculum areas continued in English, Mathematics,
Science and History. The school taught and reported
in Geography, Civics and Citizenship, and Economic.
Work in the area of the Arts continued to align with
the School Curriculum and Standards Authority
(SCASA) implementation timeline and other
curriculum provision was consistent with the
Curriculum Framework expectations.
Staff again implemented a minimum of 1 excursion
per class over the year. These were supplemented
by the Music and History curriculum that had a
significant excursion component. Other excursions
included the Sculptures by the Sea, Dyfken, Pioneer
House, Government House, Zoo, East Perth
Cemetery, Sculptures by the Sea, Swimming
Lessons, and Interschool Competitions in Athletics,
Cricket, Netball, and Soccer.
In addition to the provision of a child-centred learning
program in the 8 learning areas; the Arts, English,
Health & PE, Japanese (Languages), Maths,
Science, Society & Environment and Technology &
Enterprise, the school provided the following
programs to support a healthy, safe and supportive
environment:
 Values and Virtues project
 Behaviour Management in Schools
 SAER (Students at Educational Risk) program
 Pastoral Care – Chaplain, School Psych service
 Sustainability/Crunch ‘n Sip/Recycling programs
 Fundraising – wheelchairs for kids, Sponsored
child
 Assemblies – 2 weekly & 2 Performances per
term
 Faction (House) Shield – all school aspects.
 Breakfast Club, Parent Lounge, 0-3 Playgroup
Priorities

2016 –Literacy, Numeracy & Sustainability + the 5
DoE focus areas:
1. Success for all students
2. High quality teaching
3. Effective leadership
4. Strong governance and support
Discussion of these priorities is contained within the
body of the document.
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Student Centred Funding
Total Cash Funds
Available

Enrolment Trends

$217,024.50

$217,024.50

$551,774.02

$551,779.12

Total Salary Allocation

$2,279,797.00

$2,279,797.00

Total Funds Available

$2,831,571.02

$2,831,576.12

Expenditure

Fig. Primary aged students enrolled at Sem 2 2015 (excluding
Kindergarten)

A decline in enrolment numbers has been clearly
arrested ov er the last two years. Positive imagery,
improved parental communication, a strong 3 year
old (Pre Kindergarten) programs and overall
improved culture within the school have linked with
an increase in suburban redevelopment. Staff and
parents are to be commended for their support in
building on, and building into these changes. 2016
showed ongoing interest in and enrolment for K and
P programs. Transition from 2015 programs was
effective into Year 1 in 2016. Voluntary reductions
and retirements allowed staffing levels to be
maintained appropriately over the year, resulting in
less disruption to programs and classes. New
contracts with staff allowed the school to build on the
relationships established with students and parents.
Financial Information

Revenue - Cash
Voluntary Contributions
Charges and Fees
Fees from Facilities Hire
Fundraising/Donations/
Sponsorships
Commonwealth Govt
Revenues
Other State Govt/Local
Govt Revenues
Revenue from Co,
Regional Office and Other
Schools
Other Revenues
Transfer from Reserve or
DGR
Residential
Accommodation
Farm Revenue (Ag and
Farm Schools only)
Camp School Fees (Camp
Schools only)
Total Locally Raised
Funds
Opening Balance

Budget

Actual

$8,970.50
$46,546.91
$2,752.90

$8,970.60
$46,546.47
$2,753.17

$14,904.00

$14,904.30

$

$

$

$

$77,070.83
$17,151.20

$77,070.83
$17,156.22

$ 97,914.49

$97,914.34

$

$

$

$

$

$

$265,310.83
$69,438.69

$265,315.93
$69,438.69

S:\AdminShared\Administration Staff\100 Administration\101 Accountability

Administration
Lease Payments
Utilities, Facilities and
Maintenance
Buildings, Property and
Equipment
Curriculum and Student
Services
Professional
Development
Transfer to Reserve
Other Expenditure
Payment to CO,
Regional Office and
Other Schools
Residential Operations
Residential Boarding
Fees to CO (Ag Colleges
only)
Farm Operations (Ag
and Farm Schools only)
Farm Revenue to CO (Ag
and Farm Schools only)
Camp School Fees to CO
(Camp Schools only)

Budget

Actual

$8,256.36
$25,559.10

$ 9,255.45
$ 24,778.32

$83,425.00

$73,174.19

$73,395.00

$53,186.60

$319,594.97

$299,330.27

$ 3,140.00
$20,000.00
$8,540.60

$3,304.58
$20,000.00
$9,609.25

$
$

$
$

$

$

$

$

$

$

$

$

Total Goods and
Services Expenditure
Total Forecast Salary
Expenditure

$541,911.03

$492,638.66

$2,029,091.00

$2,029,091.00

Total Expenditure
Cash Budget Variance

$2,571,002.03
$9,862.99

$2,521,729.66

1
2
3
4
5
6
7

Cash Position as at:31 Dec 2016
Bank Balance
$ 119,402.85
Made up of:
$
General Fund Balance
$ 59,140.46
Deductible Gift Funds
$
Trust Funds
$
Asset Replacement Reserves
$ 66,972.18
Suspense Accounts
$165.21
Cash Advances
$
Tax Position
$ 6,875.00

Total Bank Balance

$ 19,402.85
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Other financial Information
1. Voluntary contributions collection rate

71.2%

2. Total bad debts written off for the year
accrued from 2015 (improved from 2014)
3. Total assets/resources written off for the year
4. Total creditors as at 31/12/2015 (ANZ C/C)
5. Total debtors as at 31/12/2015
6. Total value of new leases for the year

$3893
NIL
$8013
NIL
$9188

Collections of voluntary contributions levelled in 2016
and were approaching 73% average across K, PP
and Yrs 1- 6. This represented stability for the last
two years and the highest over the last 5 years.
Strategies across the school to increase parent
engagement, understanding and recognition of the
role of voluntary contributions continued through
assemblies, newsletters and the P&C and were
reinforced in follow up letters and reminders to
parents. Generally, income expected was received
and expenditure was slightly at the expected 96% of
annual income. Financial management across the
school remained tight and accurate with only minor
bad debts and write offs; the majority of which were
voluntary fees not realised.
Parental supplies of booklist stationery and specific
texts were improved this year however costs centres
still had to address the missing resources for
individual students, particularly affected by pressure
on household incomes.
The Salary Pool ended the year with a minor credit
allowing rollover for the following year. The reserve
fund was boosted further to cover the depreciation of
areas such as computer equipment and supporting
devices, furniture, minor works, equipment and PEAC
and ended the year at $66,972. Finance meetings
held throughout the year monitored cost centre
spending as the school moved to SOE4, curriculum
and other Debit accounts, and new leases of ICT
during the year.
Budget allocation for staff professional learning (see
adjacent) contained two major components:
1. Teacher relief as allocated to the salary pool
(below)
2. Contingencies including course fees, catering,
presenters’ costs and purchase of resources (pg
2 Cash at Bank).

Fig. Salary Budget vs Expenditure (blue) showing
overall balance and contributions (light blue) to pool
over the year.
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Fig. Cash Budget vs Expenditure by month

Fig. Cash at Bank breakdown by Reserve Allocation
by month.

B. PROFESSIONAL ENGAGEMENT
Staff Retention
Total teaching staff – 2016
Teaching staff retained from previous
year
Staff Retention Rate

13
(9.2FTE)
13
100%

Teacher Qualifications
All teaching staff at Yuluma PS met the professional
requirements to teach in Western Australian public
schools, were registered with the “Western Australian
Teachers Registration Board” and held current
Working with Children Checks.
Staff Professional Learning (PL)
All staff engaged in a minimum of 7 days (pro rata)
professional learning (PL) that took place on School
Development Days at the commencement/end of
each term and two additional days traded off or held
mid term. These activities were based on the
planning and accountability process for the school as
well as specific areas of need as identified.
In addition, many staff undertook out-of-hours as well
as in-school-hours Professional Learning (PL)
activities within areas connected to school plans,
professional development needs, Performance
Development plans and cross curricular activity.
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The school focussed PL in the Australian Curriculum
Maths, Science, History areas targeted the teaching
of explicit skills and knowledge in English. Significant
use in developing computer skills either directly or
indirectly with other learning occurred. Resources
supporting these areas, and the development of
teacher understanding in their use formed a basis of
teacher development through the year.
Teachers and Education Assistants undertook PL
relating to specific student needs including Autism
and Behaviour Management and discipline.
Support staff undertook training, support and network
opportunities including Curriculum Areas, Gardener,
Head Cleaner responsibilities, Library catalogue
systems, Finance and Administration, Attendance
Systems, Reporting to parents and Aboriginal
Education. (See Salary Pool and Cash at Bank
above).

Table: Aboriginal and Non Aboriginal Attendance over 3 years.

C. KEY STUDENT OUTCOMES
Student Attendance
Attendance of all students in the school improved in
2016 to be similar to that that of Like Schools, and
WA Public Schools. Levels of AT RISK categories,
mirrored rates shown by Like Schools and WA Public
Schools.
Attendance for Aboriginal students slipped compared
to 2015. Two families and 4 students accounted for a
majority of Aboriginal Student absences. However a
corresponding increase in the Non Aboriginal Student
attendance rate (higher than like schools and WA
Public Schools) had a positive influence on total
attendance. Encouragingly, the proportion of
students in the Regular category has remained
steady the same as Like Schools and WA Public
Schools. Categories of Indicated, Moderate and
Severe are very similar to Like Schools and WA
Public Schools, with just one child having a major
impact in the severe category. Incidents of high
absence were managed on a case by case basis.

Attendance monitoring will be maintained in 2017 in
conjunction with the launching of Positive Behaviour
Strategies consistent with the school’s revised
Behaviour Management program and Attendance
policy.
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Risk Categories showing results similar to Like schools and WA
Public Schools.

Table Attendance by year level.

Whole school attendance was generally similar to
that of all WA Public Schools, and in 4 out of 7 year
levels were equal to or higher than state averages.
This represents an improvement on 2015.

NAPLAN - Assessment Results
In May 2016, all of our year 3, and 5 students
participated in National Assessment Program
Literacy and Numeracy (NAPLAN) testing as part of
the “National Goals for Schooling” which focus on the
importance of establishing high standards of literacy
and numeracy throughout the years of schooling.
Students in the same year group were compared
across Australia against national achievement bands,
one of which represents the minimum standards of
literacy and numeracy skills considered necessary for
students to progress through their schooling.
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The following tables show how Yuluma students
compared with: (a) state results (all schools) and:
(b) like schools (schools with a
similar index of community, social
and educational assessment)
NOTE: figures are rounded and they may not = 100%
Green indicates achievement equal or better than like
schools.
Like
Year 3
State 2016 Yuluma
% 2016
Schools%
Punctuation
& Grammar
Spelling

Writing

Reading

Numeracy

Year 5
Punctuation
& Grammar
Spelling

Writing

Reading

Numeracy

Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%

24
60
16
32
48
20
36
40
24
24
64
12
20
56
24

22
63
15
20
66
15
25
59
16
19
64
17
18
64
18

State 2016

Yuluma
% 2016

Like
Schools%

Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%
Top 20%
Middle 60%
Bottom 20%

14
64
21
14
64
21
20
67
13
14
79
7
13
47
40

20
66
14
19
60
20
24
60
16
18
64
18
16
64
20

These results indicate that in year 3 there was a
strong achievement from the highest performing and
middle 60% of students, where the school regularly
has representation greater than that of the top 20% of
like schools. This means that the achievement of top
performers was not lost, whilst attending to the needs
of lower performing students. In the year 5 results,
the small cohort (15 students) were well spread,
exhibiting performance similar to that of like schools.
Analysis of individual performance data indicated
areas in which significant gains could be made by
implementing more focussed instruction and
teaching.
Teacher Judgements about student performance
showed a developing consistency with assessments
made from NAPLAN testing and was echoed in the
broader range of teacher allocations of grade levels.
Teacher grade allocations were more often more
accurate than the Western Australian Public Schools
Alignment result average. suggested by NAPLAN but
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and this alignment increased over the course of the
two semesters.
Where teachers differed from grade allocations
suggested by NAPLAN data, they were more often
likely to award a lower grade than indicated in the
NAPLAN test.

Table: Yr 3 & Yr 5 Alignment between NAPLAN and grade
allocations 2016 Semester 1

Table: Yr 3 & Yr 5 Alignment between NAPLAN and grade
allocations 2016 Semester 2

Attitude, Behaviour and Effort
Teacher assessments of student attitude, behaviour
and effort seemed to maintain a consistent profile to
previous years showing improvement in the second
semester, however there were improved levels of
attendance and reduced suspension levels as well.
The steady introduction of Positive Behaviour
Support protocols and explicit statements of expected
standards, impacted positively on both school culture
and the behaviours of students. Greater focus, on
students learning appropriate behaviour, seemed to
lessen the need for sanctions.
It is also apparent that over the last 10 years the
nature of the student demographic may have shifted,
and clearly, teacher ability to manage a wide variety
of student behaviours is maintaining pace.

6

Fig. Year 6 cohort demonstrating increases in the “consistently”
and “often” appropriate attitudes, behaviours and effort over 2009
– 2016 by semester.

Fig. Year 5 Reading compared to similar schools over 8 years.

Suspension and Exclusions.
Overall there was a reduction in the suspension of
students since 2015. 0.9% of students were
suspended, a reduction of 1% over the previous 12
months (approximately 2 students). Teaching
students the expected behaviours in classes, in the
playground and in specific targeted areas (toilets,
moving between classes) worked toward greater
student appreciation of why the expected standards
were set. Ongoing use of a reflection period (recess /
lunch) also reinforced for students and parents, what
was learned from the processing of an antisocial
behaviour.
Fig. Year 3 Reading compared to similar schools over 8 years.

Greater staff awareness and forward planning to
meet the needs of Students with Disabilities strongly
affected the inclusion and participation of all students
in learning activity, particularly excursions and
incursions. Resource allocation to mitigate against
student exclusion due to disability was increased in
both availability and flexibility. Only students unable
to pay for excursions, or on suspension or reflection
for the day were excluded from an excursion.
Value Added
Value adding is about identifying what the school has
contributed to student outcomes over and above
what the student already knows.
“My School” Website http://www.myschool.edu.au/
data indicated that the school’s comparative position
to others of a similar socio-educational demographic
had improved or been maintained in some year levels
and learning areas (eg. Y 3 & 5, Reading, Spelling,
Persuasive writing), but slipped in others. It was
encouraging to note that Yr 3 Reading achievement
had improved on the previous year. Year 5 numeracy
demonstrates an acceptable long term average and
the cohort achievement from year to year seems less
volatile, there can still be improved further
improvement, particularly in the early years.

Fig. Year 3 performance compared with WA like schools

Similarly, the comparison with WA like schools
showed the Yr 3 achievement to be average with
Reading, Spelling and Grammar & Punctuation into
positive territory (above the line). Writing levels were
maintained and Numeracy showed improvement
from 2015.

Fig. Year 5 performance compared with WA like schools

Similarly, Yr 5 students showed strong achievement
in Reading and gains in spelling and writing, over the
previous year’s cohort, but a downward trend in
Numeracy achievement raised concerns and drove a
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change in the teaching approach to Numeracy in the
school. The small cohort in the year 5 class may
have accounted for the volatility of results.

Fig. Value added to YPS students from Yr 3 – Yr 5 in
reading, compared to like schools and all schools.
The figure above clearly demonstrates that the
spread of student achievement in year 3 is five times
broader than like schools across the country.
Similarly, the rate of progress (value added growth) is
more pronounced (steeper blue line) than both
students that started at the same achievement level
and the rate of growth of like schools. Furthermore,
even though the spread of scores was still broad in
year 5, Yuluma Primary School’s top students,
performed higher than the average achievement of all
schools year 5 students. The message is clear that
for Yuluma PS students, remaining at the school is,
on average, a better option. Strong students will
achieve highly and weak students will improve faster
– in reading. This argument is even more evident in
writing
In the data for achievement and progress from the
Pre Primary On Entry data through to the Year Three
Naplan a similar interpretation is apparent. (See Fig
next column) In Numeracy for the entire Y3 cohort,
achievement is similar to like schools and progress is
better than like schools. In the stable cohort; students
remaining at Yuluma PS (lower pair of bar graphs),
achievement is better than like schools and progress
far exceeds that of like schools. This is an
outstanding accomplishment for students and staff.

Fig. Pre Primary On Entry to Year 3 Progress and Achievement
Numeracy.

The 2016 population demographic continued to
mirror the national profile with growth evident in the
upper middle quartile compared to previous years.
This stands the school distinctly unique in our local
context allowing students and parents of all
backgrounds to come together in a learning
environment. Not to be underestimated, most schools
surrounding Yuluma Primary, would have most of
their student population in the upper two quartiles.
The result is that our students, who work hard,
achieve outstanding results, and for students who’s
starting point in their achievement is lower, their rate
of progress is higher than that of like schools. (See
discussion below).
Distribution of students 2
Bottom
quarter
School
24%
Distribution
Australian
25%
Distribution

Middle
quarters

Top
quarter

23% 28%

25%

25% 25%

25%

1. Student Performance:
Student performance in Yr 3 Numeracy showed lower
levels than that of WA like schools, however progress
for year 3 to 5 appeared strong over the 2 yr period.
(Black line) exceeding that of Like Schools. (see
below).

Fig. 2 comparative performance graphs
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D. SATISFACTION LEVELS
The school took every opportunity to seek parent
feedback both formally and informally through
administration, teaching staff, non-teaching including
Chaplain as well as parent forums including regular
meetings of the P&C and School Board.
A suspension of the curriculum program for a full day,
mid year, allowed one on one teacher parent
interviews to be held. In some classes, students were
involved in a 3 way interview, promoting shared
understandings
of
expected
and
realised
achievement levels.
Surveys on Parent Satisfaction
An annual survey of parent, student and staff
satisfaction was held July 2016 using the National
Opinion tools.

Fig. 2013 – 2015 Progress and Achievement map for
years 3 – 5.

The longitudinal Yr 3-5 Progress and Achievement
data for the last 5 years shows that of the 25 data
points,
 all of the 2016 results were exhibiting higher
than average progress
 60% of the 2016 results showed average or
above achievement
 44% of all results showed both higher than
average achievement and progress
 84% of all results showed either higher than
average progress or achievement.
The school and individual classroom teacher’s ability,
to recognise and respond to cohort and individual
learner differences, requires ongoing work.
Stable staffing, appropriate resource levels and
consistent approaches should, when maintained,
provide sufficient rigour for the program to adapt to
the changes perceived in student groups.
Transitioning from one class to the next, and
maintaining ongoing communication with parents, will
continue to be a critical factors in enabling ongoing
student progress.
2. Program Provision: catering for Students at
Educational Risk (SAER) was reduced in program
size and was more focussed across all year levels
and for targeted students:
Specific Strategies included;

Parents
Approximately 36% of families responded (an
increase of 16% on 2015) representing feedback
across all grade (K-6) levels, where the majority of
respondents were female, 79% had children in years
K-3. Across all fields there was an average of 4.0 or
higher (out of 5) satisfaction with lowest scores (4.0)
focussed on student learning and teacher and school
communication about those learning needs. Among
the highest scored items 4.4, was parents feeling
they could talk to their child’s teacher, and that their
child enjoyed being at the school. The teachers were
seen as “good” teachers (4.5) and that the school
was well led (4.4). Requests for increased ICT
student activity paralleled the further purchase of
resources, an ICT club and classroom use of
programmable (Coded) robots. 93% of parents would
recommend the school to others.
Staff
Outcomes from earlier surveys and meetings with
staff indicated staff needed more Education Assistant
time in classrooms, less split grade classes and the
return of some specific support programs. Over the
course of 2016 and into 2017 these targets have
been met, to the satisfaction of staff. 11 responses
were received from teaching staff.
Most teaching staff (P-6) responded to the survey on
similar areas of the school’s performance, operation
and organisation.
A.
B.
C.
D.
E.
F.
G.

1. Literacy focus on phonological awareness and
comprehension - maintained as a priority in the
School. Taught as direct instruction.
2. SAER programs with teacher or assistant
providing direct instruction for targeted students.
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H.
I.
J.
K.
L.
M.

Teachers at this school expect students to do their best.
Teachers at this school provide students with useful
feedback about their school work.
Teachers at this school treat students fairly.
This school is well maintained.
Students feel safe at this school.
Students at this school can talk to their teachers about
their concerns.
Parents at this school can talk to teachers about their
concerns.
Student behaviour is well managed at this school.
Students like being at this school.
This school looks for ways to improve.
This school takes staff opinions seriously.
Teachers at this school motivate students to learn.
Students’ learning needs are being met at this school.
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N.
O.
P.

This school works with parents to support students'
learning.
I receive useful feedback about my work at this school.
Staff are well supported at this school.

For all areas there was an average of 4 (or greater)
out of 5 satisfaction agreement, excepting O and K
above where the average rating was 3.4(2015)
3.9(2016) & 3.9(2015) 4.0(2016) respectively. Overall
this represented a significant improvement across the
school’s staff. Comments suggested improved
communication, respect and inclusivity could reduce
perceived disharmony. Other suggestions included
new staffing to address Physical Education, student
access to technology, nature playground equipment,
and encouragements to build new innovative
approaches into historically traditional programs.
Students
Student feedback was collected from years 4,5 and 6
students. Again, positive feedback across most areas
was high (3.4 – 4.2), with ‘being able to talk with
teachers (F)’ and effective ‘management of student
behaviour (H)’ being of greatest concern. The two
cohorts exhibited similar views with 4.2 recorded
against “feeling safe at school”. Students wanted to
see drama, chemical science and robotic
programming, more technology, greater canteen
access and more opportunity for leadership roles.
Students did not want to lose the school camp, or see
changes to Art, sport, or excursions. There were
mixed views about leadership development, fitness
levels, curriculum areas and staff that correlated with
specific individual preferences but were not
supported in the broader student population view.
Generalisation
Across all three survey groups staff, parents and
students, there was strong correlation on the
expectations for high standards (avg 4.6 2015, 4.3
2016), Students being safe (avg 4.4 2015, 2016))
Students liking being at school (avg 4.4 2015, 4.35
2016) and although lower, all 3 groups felt like their
opinions were taken seriously (avg 3.7 2015, 39
2016). No major discrepancies were evident within
the data and in general there appeared to be a
consolidation and validation of the community values,
expectations and outcomes.
Internet Communications Technology
The program of maintaining and renewing the
hardware and network provision for the school
continued to be reviewed over the course of the year
with the school moving to the Standard DOE
Operating Environment. The first of the Interactive
Whiteboard technology (now 6 years old) was
replaced with an LED screen, new leases for laptops
and iPad purchases continued. The P&C continued
to support the school leasing program and made a
significant contribution to a multimedia AV and PA
system in the undercover area. Student use of ICT is
scheduled weekly for all classes and coding and
STEM type curricular activities are evident across the
school, albeit to differing levels according to year.

in the trial has resulted in teacher up-skilling using
peer coaching and PD, and in early 2017 CONNECT
class communication was established for all year
levels. The School Website continued to be
maintained as was the site from the P&C. Together
the two sites provide a distinct school presence on
the internet providing information and services to the
community.
School Newsletters were reduced to twice a term in a
full colour format and online distribution via web link.
Weekly emails supplemented the Newsletter and
promoted personal device use. Paper copies can still
be requested from the front office when needed.
Destination of Students
Student Destinations indicated 56% of Yr 6 students
followed on to yr 7 at Churchlands SHS, 24% to
Balcatta SHS and the remaining 20% to Newman
College, Applecross SHS, Aranmore College, Carine
SHS, Hale School, John XXIII College, and Seton
Catholic College.

Concluding Comments
The new IPS status, control of a one line budget and
greater emphasis placed on the community
involvement and ownership of the school, has
created a greater sense of self destiny and more
effective student outcomes. There is now a greater
understanding of the school goals both in academic
and non academic terms and the means by which we
are working together to accomplish these goals.
The collaboration and collegiality of staff increased as
difficult organisational changes were implemented,
and a more rich understanding of how we work
together emerged. The desire to respect to students
with disability and the need to cater for difference
has further enhanced student achievement and
inclusivity. In essence, staff, students and parents all
took one step forward in understanding the gains to
be made by working together.
Leave entitlements, sickness, unplanned absence
and disruption were well managed through a flexible
team approach, a dynamic casual workforce and
higher levels of communication.
The School Board continues to move forward to
respond to the challenges of the DPA and the School
Business plan in promoting outcomes for Yuluma. I
would like to thank the board and the entire school
community for their contribution, support and energy
into creating our future citizens – we are all, as we
say, Learning and Growing together.

Kim Pitts-Hill
PRINCIPAL
March 2017
See Appendix Achievement of Business Plan Goals

All staff were introduced to the DOE CONNECT
technology and a trial begun in Pre Primary. Success
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Appendix 1
Table showing achievement of Business Plan Goals

Focus Area

Goal

Literacy

By Term 4 of 2017 students in year 3 and 5
will achieve at or above like schools in all
literacy areas of NAPLAN.
By the end of 2017 students in years 3 & 5
will demonstrate achievement at or above
that of like schools in NAPLAN numeracy.
By the end of 2017 students in years 3 & 5
will demonstrate achievement at or above
that of like schools in Science tests
conducted at state or national levels if
available.
The school will teach and report on phase
two learning areas by the end of 2016 and
subsequent areas as described by SCASA.
Students in target years demonstrate levels
of History achievement that are judged
satisfactory and above (High and Excellent)
by end of 2017.
Students will participate in the learning of
these areas as the WA Curriculum is
developed.

Mathematics

Science

Humanities and Social
Sciences
History

Geography,
Civics and
Citizenship,
Economics
and Business
Technologies

Health and Physical
Education
Languages
The Arts
Early Childhood
Values

Aboriginal Education

Behaviour

Student Leadership

SAER and G&T

MET

WORKING
TOWARD

The school will foster and maintain effective
resource levels and student learning on ICT
technologies that are consistent with the
expectations of the School Board.
Students K-6 will demonstrate participation
in physical fitness and sporting activity as
per curriculum policy.
Students from years 2 to 6 will participate in
the study of Languages.
Students from years 2 to 6 will participate in
the study of Arts.
Goals of the Early Childhood National
Quality Standards are implemented.
Students demonstrate targeted values.
Teacher assessments of Attitude,
Behaviour and Effort show improvement
across the school.
The difference between Aboriginal and Non
Aboriginal achievement levels in years 3
and 5 in literacy and numeracy is less than
the previous year.
Student behaviour will reflect steadily
reducing incidences of suspension,
increased effectiveness of case meetings
and less incidence of critical issue
reporting.
Year 6 Student Leaders will have
opportunities to develop leadership
throughout the year, each year.
2% or more students in years 3 or 5,
display achievement in band 7 or above in
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literacy or numeracy.

Attendance

School Finance

Staff Development
Professional
Learning and
Performance
Development
Staff and
Principal
selection
Community
School Board
School
Promotion
PEAC

Less than 3% of students in P – 6 receive E
grades in literacy or numeracy.
Student attendance levels will be the same
or better than ‘like school’ levels for the
whole school and sub groups.
School budgeting and financial
management is achieving Excellent audit
reviews and assessment.
Staff participate in school based or
externally provided professional learning
commensurate with their Performance
Development plans
The school board is involved in the
selection of school teaching staff and the
principal.
The School Board is effective.
The school is positively promoted in the
local community.
Location support of an effective PEAC for
the North Metropolitan Education Region
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